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ABSTRACT

KeywordS: We invite the academic community in administration and accounting to reflect on

researcher training; faculty development
and training; research in administration and
accounting; learning of researchers and

the training of researchers. This article addresses two guiding questions: Who trains
researchers, and how do they learn to conduct research? We argue that the faculty's

advisors research and teaching capacities are complementary, but that research production is
JEL Code: prioritized at the expense of training new researchers. Thus, it is important to prepare
Y8 faculty to train researchers for both academic and industry settings. Accordingly,

this “Thinking Outside the Box" (TOB) article examines researcher training from two
dimensions: the practice of scientific research and faculty development focused
Publication date: on researcher training. We do not claim that these dimensions represent the only
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Who Trains Researchers, and How do They Learn to Conduct Research?

A BRIEF REFLECTIVE CONTEXT

This "Thinking Outside the Box" (TOB) article sterms from
an initiative by the editors of the Brazilian Administration
Review (BAR) to broaden the journals scope by in-
troducing the theme of Education and Research in
Management and Accounting. When invited to con-
tribute, we were prompted to reflect on researcher
training. This perspective s both timely and necessary,
as such training is widely regarded as a central pillar of
the university (Thomas, 1995). The assumption that the
preparation of higher education educators was already
sufficient (Kuenzer & Moraes, 2005), combined with the
belief that an education associated with scientific pro-
duction would inevitably drive welfare and econom-
lc growth, fueled the ‘commodification of education
and research” and a culture of academic productivism
(Machado & Bianchetti, 2011). This dynamic also affects
graduate students (Severiano et al, 2021) and manifests
in the conflict between teaching and research (Silva,
2019).

Academic productivism has proven counterproduc-
tive for both researchers-in-training and newly grad-
uated PhDs. It has fostered processes of “excess and
exploitation” (Pearce & Pechmann, 2025) and reduced
research to mere evaluative metrics (Magnin et al,
2020). Faculty members’ motivation and mental health
are similarly affected as teaching becomes increasingly
precarious and trivialized (Brognoli et al, 2025).

For academia, access to spaces that foster reflection
— such as those offered by BAR - reinforces the rele-
vance of deepening studies on teaching activities, en-
compassing both teaching and research. Such spaces
make it possible to go further by enabling reflection on
learning processes and the development of competen-
cies involved in conducting research and in teaching
how to conduct research in higher education, particu-
larly in administration and accounting.

The Brazilian Academy of Management (ANPAD)
was established in the 1970s through the nitiative of
research-based graduate programs (known in Brazil as
stricto sensu), with the mission of promoting quality in
teaching and research in administration and account-
ing. Since then, ANPAD has become the primary fo-
rum for interaction among affiliated programs, research
groups, and the international community. Within
ANPAD, the Management & Accounting Teaching and
Research (EPQ) division was created in 2001, pioneered
by scholars such as Tania Maria Diederichs Fischer,
Pedro Lincoln Carmeiro Leédo de Mattos, and Sylvia
Constant Vergara. This division represented a landmark
effort to foster studies ranging from faculty develop-
ment to field-specific research methodologies.

In 2024, the EPQ division was renamed Management
& Accounting Education and Research (EDP). This
change reflects a broader conception of education be-
yond just classroom instruction, recognizing it as a dis-
tinct scientific field. The new EDP framework introduces
thematic areas such as didactic-pedagogical training,
critical perspectives on education and research, man-
agement of and within higher education, education for
diversity and inclusion, digital transformation, the de-
velopment of teaching cases, and education and re-
search for complex and plural organizations, including
their epistemological and ethical foundations.

Despite advances in contemporary research, a per-
sistent dilemma remains regarding the profile of the
administrators we aim to educate. The 2021 Brazilian
National Curriculum Guidelines for undergraduate
administration programs established by the National
Council of Education (CNE) emphasize professional
practice, technological mastery, and resource optimi-
zation (Resolucédo CNE/CES n. 5 [CNE/CES Resolution
No. 5], 2021). This profile is predominantly technical
rather than scientific, limiting student engagement in
research to occasional participation in the Institutional
Scientific Initiation Scholarship Program (PIBIC), where
they investigate organizational and societal issues.

Consequently, a prevailing view holds that research
N administration and accounting should primarily ad-
dress practical organizational problems and demands
arising in professional contexts. According to this view,
such research must be conducted by practitioners and
their advisors. This orientation tends to marginalize
research focused on the educational process per se,
including analyses of the advisor—advisee relationship
and studies of the graduate-level trajectory by which a
student becomes a researcher.

Stricto sensu graduate education in Brazil, coor-
dinated by the Coordination for the Improvement of
Higher Education Personnel (CAPES), recognizes the
need to position advanced training as a viable profes-
sional pathway for recent graduates and as a driver of
national development. Within graduate program eval-
uations, the range of activities undertaken throughout
the educational process allows for an assessment of
their transformative effects on graduates and, through
them, on society (CAPES, 2025). While academia de-
mands well-trained researchers and, specifically in the
fleld of administration and accounting, research-orient-
ed practitioners, there is an underlying teaching-learm-
Ing process in faculty development for both research-
ers and practitioners. These reflections give rise to a set
of guiding questions for higher education, summarized
in Table 1.
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Table 1. Knowledge required for research practice.

Required Knowledge Area Guiding Questions

Who trains researchers?

Is researcher training the responsibility of undergraduate programs?

Researcher Training

Is it solely the responsibility of graduate education?

Should this training be at the master’s or doctoral level?
What scientific knowledge do we produce about this training process?
How does the teaching—learning process enacted by faculty take place?

Educational Process

How do researchers learn to conduct research?

Researcher Profile

Faculty Development for Research-Oriented
Teaching

What is the profile of Brazilian researchers and administrators currently being trained?

What level of attention is given to preparing faculty who teach research and to training future researchers?

Note. Developed by the authors.

Inlight of these questions, this article stimulates dis-
cussion on researcher training across two dimensions:
(a) the practice of scientific research and (b) faculty
development oriented toward researcher training. We
selected these dimensions because scientific research
Is an essentially educational practice (Bruner, 1996;
Demo, 2017), grounded in experience (Dewey, 1963)
and action-reflection, which generates a profound
awareness of the researcher’s own process of knowing
(Coghlan & Nzembayie, 2025).

SCIENTIFIC RESEARCH PRACTICE

Scientific research practice critically examines the ra-
tionales, interests, convictions, ethical assumptions,
and values underlying research outcomes, whether
empirically verified or not. In academic settings, this
practice permeates teaching from the undergraduate
level onward, particularly through university-sponsored
undergraduate research programs. These programs are
essential for preparing students for research careers
and strengthening the education of future administra-
tors. At this stage, faculty members advise and teach
the fundamentals of both theoretical and applied re-
search. Nevertheless, the relevance and practical sig-
nificance of the knowledge produced through such
initiatives remain under scrutiny (Cunliffe & Pavlovich,
2022; Flyvbjerg, 2001; Ford et al, 2003).

When faculty members who are active researchers
teach across both undergraduate and graduate levels,
they often prioritize research production over “teach-
Ing for research,” which includes advising master’'s and
doctoral students. While students who have participat-
ed in undergraduate research typically carry forward
the practices learned from their advisors, faculty mem-
bers often focus on conducting research rather than
examining how the teaching-learning process itself is
developed. This raises a critical question: Does know-
Ing how to conduct research necessarily imply know-
Ing how to teach others to do so? Ultimately, who
prepares researchers to train future researchers? While
these questions may seem self-evident, they are es-
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sential for prompting graduate programs and research
groups to reflect on their responsibility. They must not
only produce research but also engage deliberately in
the pedagogy of research, including the specific meth-
odologies and teaching-learming approaches they
adopt (Barbosa da Silva et al, 2025).

A researcher’s trajectory encompasses a diverse
and expanding set of responsibilities. These include
reflecting on the societal impact of research (Edwards
& Meagher, 2020) in alignment with pressing contem-
porary issues (Bispo, 2022) and producing knowledge
that addresses social problems (Sandes-Guimaraes
& Hourneaux, 2020), while considering the effects of
such knowledge across different societal contexts
(Boussebaa et al, 2025; Kumar et al, 2024). Researchers
are also expected to draft reports, lead community out-
reach projects, and serve as peer reviewers for scien-
tific journals. In the following discussion, we examine
didactic preparation, undergraduate research training,
research impact, competency development, and ad-
vising practices as foundational elements of scientific
research practice (see Figure 1).

Grounds of Scientific Practice

Teaching Training

Preparing students for teaching
and research roles

Scientific Initiation

Undergraduate programs that
introduce students to research

Teacher Guidance
Professors guiding students
in theoretical and applied
research, generating a
teaching-learning process

Considering the social
and ethical impact of the
research

Skills Development

Enhancing research skills through hands-on
experience

Source: Napkin |A.
Figure 1. Foundations of Scientific Research Practice.
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As academics, we devote substantial time to deter-
mining what to study and selecting theories to enhance
efficiency; however, comparatively little attention is giv-
en to the practice of critical reflexivity (Cunliffe, 2004).
From this perspective, research practice should be un-
derstood as a continuous, embodied, and relational
learning process. The outcomes of this process include
the development of practical reflexivity, empathy, and
self-reflection (Eriksen, 2012) for both advisors and their
students.

RESEARCHER TRAINING

Leading universities in the United States have tradition-
ally expected their most accomplished professors to be
active research scholars. This expectation rests on the
assumption that they possess cutting-edge knowledge
and remain engaged in continuous leaming, including
reflection on their own teaching practices (Pearce &
Huang, 2012). However, many scholars warn of the de-
clining usefulness of research in administration for teach-
iIng administration and for practitioners. Consequently,
researcher training often competes with teaching for
faculty time and commitment, creating a disconnect
between the two despite their potential complementar-
ity (Balkin & Mello, 2012), particularly within stricto sensu
graduate education (Bispo, 2020).

In North American academia, this separation is often
described as a divide between the worlds of practitioner
researchers and academic researchers (Zeichner, 1998).
A similar division exists in Brazil between faculty primar-
lly focused on classroom instruction and those dedicat-
ed to training researchers for either academic or profes-
sional careers (Kuenzer & Moraes, 2005).

In higher education, PhD-holding faculty working
exclusively at the undergraduate level are generally per-
ceived as teaching-oriented,” with their research often
limited to advising or mentoring undergraduate projects.
In contrast, those in graduate programs are seen as re-
search-oriented,” conducting research in their areas of
expertise, advising master’s and doctoral students, and
teaching courses in graduate curricula. Nevertheless,
both groups contribute to the education of professionals
who may pursue research in academic or non-academ-
ic contexts. The pedagogical work involved in training
students thus generates and requires specific forms of
educational knowledge and competence that remain
insufficiently studied and underutilized in researcher
training.

Research in Administration has undergone significant
changes, with scholars adopting new perspectives, en-
gaging with interdisciplinary themes, innovating in prob-
lem formulation, and expanding research possibilities
through more critical and reflexive approaches (Alvesson
& Sandberg, 2024). Despite these advances, researcher
training continues to require several core commitments:
(1) fostering open, plural, interdisciplinary dialogue with-
In academia; (2) improving the quality, timeliness, and
relevance of evaluations in journals and at academic
conferences, particularly in national and intermational
contexts (Bispo, 2024); and (3) expanding the purpos-
es of research beyond traditionally recognized ones,
with greater attention to its societal impact rather than
focusing exclusively on academic audiences (Cunliffe
& Pavlovich, 2022). Figure 2 illustrates these reflections
through a researcher training cycle that highlights the
actions required to develop competencies and skills.

Evaluate PPG Contributions

To assess how graduate
programs contribute to the
development of research skills

Aligning Research with
Social Impact

To ensure that research has a social
impact and solves real-world problems

Engaging Students in
Research

Involve students in research programs from the
undergraduate level onwards

Reflecting on Teaching Methods

Evaluate and continuously improve teaching methods for
research

Developing Research Skills

Enhance research skills through
guidance and practice

Prioritize teaching
research skills instead
of just conducting
research

Source: Napkin IA.
Figure 2. Researcher Training Cycle.
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Reflecting on researcher training also entails con-
sidering the education of future faculty members.
Accordingly, discussions within graduate programs
about educating the next generation of researchers
(Pittaway et al, 2023) pose a significant challenge, as
they foreground the relationship among curricular
debates in undergraduate and graduate programs in
Administration, teaching practices aimed at student
development, and a shift from teaching-centered to
learning-centered approaches (Whetten, 2021). This
shift positions education as a process that generates
forms of knowledge that extend beyond conventional
scientific research practices.

We argue that researcher training should align the
knowledge produced with the goal of improving peo-
ple’s lives at work and within organizations, while fos-
tering continuous reflection on what teaching practice
entails and on who is responsible for educating stu-
dents, both as researchers and as practitioners in the
fleld of administration (Santos & Silva, 2019). In graduate
education, the advisor's pedagogical capacity plays a
central role in research practice. The advisor—advisee
relationship is therefore fundamental to the develop-
ment of teaching—learning processes in research.

Craduate programs have contributed to the devel-
opment of students’ research competencies. However,
while some programs emphasize cultivating research
skills, most graduates ultimately assume teaching re-
sponsibilities in undergraduate programs. This reality
highlights the importance of critically examining the
orientation and contributions of Graduate Programs in
Administration and Accounting (PPGAs) to the didac-
tic-pedagogical preparation of master's and doctor-
al students. From this perspective, researcher training
requires clearer guidance for developing knowledge
through theoretical, methodological, and empirical re-
flection (Sandberg & Alvesson, 2021), in support of re-
search that is meaningful and relevant.

What is observed in scientific practice is not an out-
right disregard for meaning or relevance but rather the
prioritization of research outcomes for their potential
to produce articles publishable in highly ranked jour-
nals under the CAPES evaluation system. It has thus be-
come commonplace to first question whether a study
is likely to be published in a prestigious outlet before

) SR

considering how the research process itself ensured
sclentific rigor and social impact.

By adopting this perspective, we emphasize that
researcher training, as an educational process, must
be guided by a commitment — by both students and
faculty — to reflect educational impact in its outcomes,
whether immediate, operational, broad, indirect, cul-
tural, political, or social (Bispo & Davel, 2021, p. 2). We
therefore invite the academic community to critically
reflect on technicist approaches to education and the
productivist logic embedded in research, teaching, and
outreach activities, and to recognize teaching as a crit-
ical, relational, and transformative practice (Bispo et al,
2025).

SYNTHESIZING THE ARGUMENT: DO
THOSE WHO TRAIN RESEARCHERS
RESEARCH THEIR TEACHING PRACTICE?
The purpose of this Thinking Outside the Box (TOB) ar-
ticle was to reflect on researcher training through two
central dimensions: scientific research practice and
faculty development oriented toward researcher train-
Ing. Rather than an end in itself, this article serves as an
invitation to frame researcher training in administration
and accounting as a learning process grounded in re-
search learning.

Research practice and researcher training are often
seen as activities that require substantial time and en-
ergy from faculty members. This perception has been
reinforced by institutional arrangements that empha-
size separation rather than the integration of teaching
and research, thereby perpetuating the perceived con-
flict between instruction-oriented and research-ori-
ented teaching. It is essential to reaffirm that teaching
and research can generate a synergistic relationship.
Exploring the mnature of this relationship, particularly
how faculty members can align teaching activities with
research practices in the field, offers significant poten-
tial benefits, including teaching informed by research
findings and research that is meaningful and accessible
to students.

Figure 3 illustrates this proposed integration between
sclentific research practice and faculty development.

BAR, Braz. Adm. Rev., 22(4), e250233, 2025. ﬂ
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Focus on
Teaching and
Research

It prioritizes teaching research skills

Developing Research Skills /
Enhances research skills
through mentoring
Reflecting on
Teaching Methods
Evaluates and improves b 4
teaching methods for
research \
Aligning
Research with
Social Impact

Ensure that the research has
a social impact

Engaging
Students in
Research

programs

Evaluate PPG Contributions

Evaluates how graduate programs contribute

Q. —

Itinvolves students in research

Teaching Training

Prepares students for
teaching and research

Scientific Initiation

Introduces undergraduate
students to research

Teacher Guidance
Guides students in
theoretical and
applied research

Enhances research skills
through experiences

Research Impact

Consider the social and ethical impact of
the research

Source: Napkin IA.

Figure 3. Relationship between scientific research practice and faculty development.

Beyond reflecting on the relationship among these
dimensions, this article seeks to contribute to the devel-
opment of a research agenda for scholars and research
groups in the field, whether supported by funding calls
or developed through master's theses and doctoral dis-
sertations, and to inform institutional practices within
graduate programs.

The proposed research agenda, which frames the
teaching of research as an educational practice, in-
vites scholars to explore researchers’ lived experiences
throughout the research process; the interrelationships
among theoretical, methodological, and ethical knowl-
edge; the conduct of research as enacted by students
and faculty within advising relationships; teaching
practice as a form of knowledge embedded in research
practice; and students” emotional experiences as they
learn to conduct research. It also calls for studies of fac-
ulty development and its influence on teaching prac-
tices that train researchers, as well as investigations into
how the preparation of teacher-researchers contrib-
utes to educational outcomes.

Regarding institutional practices in graduate pro-
grams, we recommend strengthening faculty develop-
ment initiatives and improving processes for evaluating
research outcomes; fostering faculty training through
partnerships between academic researchers and pro-
fessionals from non-academic organizations; and de-
signing curricula that are more coherent and explicitly

BAR, Braz. Adm. Rev., 22(4), e250233, 2025.

oriented toward faculty preparation in administration
and accounting.

This article also aims to prompt reconsideration of
how researchers and faculty members who train re-
searchers are educated in administration and account-
ing, as well as of the knowledge produced about these
processes. Thus, it encourages future research on re-
search practice itself and on researcher training as a
distinct and relevant field of inquiry.

Leading agendas for training reviewers, promoting
studies on the training of researchers and their advisors,
and rethinking the content taught in administration
programs to incorporate scientific, educational, and
pedagogical practices into teaching are among the ac-
tions that merit attention. Such initiatives may foster a
more reflexive stance toward research practice among
students and contribute to the comprehensive devel-
opment of researchers and faculty members.

We emphasize that, just as the continuous improve-
ment of scientific research is essential, it is equally nec-
essary to advance knowledge and teaching practices
for those who train researchers. We therefore invite fac-
ulty members, researchers, and research group leaders
to transform researcher training into an ongoing pro-
cess of development that enables the teaching—learm-
ing of student-researchers and supports the formation
of future generations of scholars.
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